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Chapter 1

Oak Park High School is located in Qak Park, California about 40 miles north of Los Angeles in Ventura
County. Oak Park High Schoo! (OPHS) serves students in grades 9 - 12, and was established in 1978,
The city of Oak Park is a tight knit community yet as part of California’s District of Choice, fifty percent
of the students who attend OPHS comie from surrounding communities. OPHS has a reputation of a
rigorous, college preparatory high school and offers a range of Advanced Placement courses, multiple
CTE pathways and a full inclusion for special cducation. Over the past five years, the CTE pathways that
OPHS implemented include PLTW Engineering and Design Pathway: Engineering, Design, Robotics,
Mechatronics, Software and Systems Development Pathway, Design, Visual & Media Arts Pathway, and
Architectural Design Pathway. '

OPHS has expericnced several significant changes in administration including a new. principal in July
2021 who replaced a longtime principal, as well as a new assistant principal in July 2019. Additionally, at
the District office, a new superintendent joined OPUSD in July 2021. The OPHS counseling department
has scen significant changes due to the retirements of longtime counselors and veteran counselors sceking
aew opportunities.

In response to lctters written to the Board of Education, a Diversity and Equity Task Force (DETF) was
formed by the District (OPUSD) in the Fall of 2020. The DETF has several task forces that meet to
discuss issucs of diversity. Additionally, since the last self-study, OHPS has expericnced several events
which affected the entire school community. These include the mass shooting at the Borderline Bar and
Grill, the Wolsey and Easy fires, and the Covid-19 pandemic;

OAXK PARK HIGH SCHOOL MISSION STATEMENT
The mission of Oak Park High School (OPHS) is to provide a world-class educational experience
that instills a desire for life-long learning and develops the intellectual, social, physical, emotional
and cultural foundations necessary for students to reach their individual potcntial.

OAK PARK HIGH SCHOOL PHILOSOPHY
OPHS offers students the opportunity to expericnce a quality comprehensive program as well as
providing an educational environment in which each student may develop to their maximum
intellectual, social, emotional and physical potential. Our faculty and staff believe that education is the
shared résponsibility of parents, students, community organizations, and the schools. As a result, we
encourage communication between these groups and actively seck their involvement in the educational
process. We are consistently re-evaluating and fine-tuning our programs, policics, and procedures so
that we may moct the changing needs and best interests of our students, OPHS is committed to creating
an attitude that fosters academic excellence, spitited involvement in school activitics, and an
understanding and concem for fellow students. Our success in achieving those thiee goals is a direct
result of a dedicated, professionally skilled staff, a highly motivated student body, and a supportive and
involved comnunity.

OUR SCHOOL-WIDE LEARNER OUTCOMES
Qak Park High School preparcs its graduates to be:
1. Academic Achievers who:
e Demonstrate a working knowledge and understanding of the academic standards
e Practice good listening, speaking, rcading and wriing skills to communicatc leaming
e Show an ability to use knowledge in flexible and new ways
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® [xhibit continuing growth in meeting academic standards of the curriculum
2. Critical Thinkers who: _
e Apply complex problem-solving strategies to meaningful tasks
e Analyze, integrate and evaluate concepts within various contexts
e Synthesize information from multiple valid and reliable sources to ask questions, define problems and
identify complexities and discrepancics
@ Transfer learned skills to new sttuations
3. Quality Producers who:
o Strive to fulfill their individual potential in all faccts of their education
e Use technology appropriately and ethically to enhance their work _
e Decmonstrate creativity and original thinking through innovative and experimental expression
e Undersiand and apply connections among disciplines
4. Self-Directed Learners who:
e Sct, pursue and accomplish realistic, yet challenging goals for themselves
e Exhibit self-motivation, self-discipline, self-cvaluation, authentic engagement, and accountability for
the process of leaming '
& Overcome obstacles through the application of leamed strategies and work habits
e Display independent and collaborative learning styles
5. School Community Contributors who:
e Demonstrate high-standards of honesty, integrity, cmpathy, and respect for the rights and privileges of
others in all settings
e Exhibit responsible digital citizenship .
¢ Develop an understanding of and responsible sense of social justice and sustainability
e Establish and maintain positive and respectful interpersonal relationships
e Contribute time, energy and talent to improve the quality of life in school and in their personal life
6. Healthy and Productive Members of Society who:
¢ Work to maintain balance in their lives
e Engage in practices that promote a healthy emotional and physical lifestyle
¢ Possess strong Selfvadvocacy skills =
e Acquire sclf-knowledge through personal introspection
e Dovelop resilicnce and the ability to adapt and grow

Through the WASC process, the school identified the following as initial student learner needs:
1. Overall academic achicvement is high, but specific subgroups of students need additional support.
a. Students with Disabilities are performing a significantly lower rate than their peers.
b. Low socioeconomic students are an increasing population and the trend shows that they are not
performing at the same level as their peers.
c. D/F rates indicate higher rates for 9th grade students and males.
2. Student stress remains an issuc with its vartious causes and implications on success at school.
3. School petformance measurcs and decision making processes need to be clearly communicated to all
education partners, including data trends and the creation of the LCAP and the SPSA.

The current enroliment at OPHS is 1406 students. OPHS has seen a decline in enroflment even with
significant efforts to increase/maintain enrollment the past few years from 1560 students in 2018 to the
current enrollment of 1406 in the 2022-2023 schoo! year. Most subgroups have remained constant with
the exception of low socioeconomic students (SES on chart) with an merease of 7.5% and Asian
subgroups showing an increase of 9% and white students showing a decreasc of 14%.
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_ English  Foster ; -English éFoster
; : SWD SES ‘Learners  Youth SWD SES Learners Youth
Year ‘Enroliment ‘percent  percent  percent  percent number number number -number
2017, 1518 7.2, 5.1 22 01 108, 77, 33 2
2018 1560 7 18 23 04 109, 122 36 2.
2019 1651 58 8.3 2.1 0.1 90- 120 33 2
2020 1514 5 71 16 0.1 76 107 23 2
. 20210 14200 54 8.6 13 04 770 122 18 1
. 20220 1427, 48 128 105 0: 8. 183 15/ 0
2023 1406 ' ' ‘ ‘
: : ; : “Two or .
‘Aftican  American ' . Pacific  More '
; . ‘American | Indian :Asian Filipino - Hispanic Islander Races White
Year Total ‘percent {percent) -(percent} (percent) "{percent) f(percent) {percent) :{percent) .
C 2017 1518 1.3: 04. 161 0.8 8.9 0.2 28, 696
2018 1560 1.2] 03 176 0.6 " 0.1 42 649
2019 1551 0.8: 04. 188 11 1.4 02" 46 63,
20200 1514 0.9 03 203 15 116 0: 44 612
2021 1420° 12 o1 223 18 123 .49 575

Cooe2 1427 14 04l 24 2 118 01 5 556

Performance Indicators .
OPHS uses a varicty of state and local assessments to monitor student achicvement and to inform
decisions including AP test scores, D/F rates, A-G C or higher pass rate and math placement data.

State Indicators and Assessments

The majority- of Oak Park students continue to score above the State performance levels as indicated in
the charts below. However, the data indicates a discrepancy in performance between students with
disabilities (SWD) and other students in achievement in both ELA and math. Additionally, a disparity
exists in achievement, not only with SWD, but also with Hispanic and low sociocconomic (SED) students
m math achicvement levels.

California Dashboard Data 2019 (Last date availablc on CDE dashboard)
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Suspension Rate English Learner Progress Graduatjion Rate Calloge/Career
= ?ﬁ S & :: , :
Grens Mo Pertormance Color gle Blue
English Language Arts Mathematics
el :; Y
Blue glue
Met or Exceedad Standard for ELA {percent)
100
50
25
2015 2017 2018 2019 2021
Year .
or Exceeded “Two or
: §Exceeded_53‘a”dard : : ‘Motre ‘ _-
Metor  Standard fOTELA  Asian Met Mispanic Races Met White Met
: ‘Exceeded forELA  (percentof o Metor  or ‘o L
Students :Standard {percent of subgroup Exceeded Exceeded Exceeded :Exceeded
taking ~ for ELA  'subgroup population ‘Standard Standard :Standard Standard
Year CAASPP (percent) population)) (percent) i{percent) (percent) ({percent)
2015 342 78 19 73 92 61 76
© 2016 339, 71 29 65 91 52 3 70;
2017 367 872 5357 7778 9683 7949 8182  B86.53
2018 359 8942 4118 7666  04.83 7059 100 89.63;
2019 342 91.52° 4375 9565  9444;  BO.S6. 100 9206
2021 a6 8492 3077 7692  9594° 7632 8572 8263
2022 311 8263 85.1- 896 85.7 538 811
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Met or Exceaded Standard for Math (percent)
100
75 -
50
25
0 — - ;
2016 2017 2018 2019 2021 2022
Year
SWD Met :SED Met or:
or jExcemiecl Two or
, Exceeded Standard . ‘More
Metor  ‘Standard forMath  asian Met Hispanic  Races Met
‘ Exceeded ‘for Math  (percent of g Metor  of
‘Students Standard  (percent of subgroup Exceeded Exceeded ‘Exceeded
: ‘taking dor Math  subgroup population Standard -Standard  Standard
Year ‘CAASPP  (percent) ‘poputation) ) percent  percent  ‘percent
. 2015 357, 57 8, 8 87 00
2016 339 67: 18 50° 94 34 .
2017 367 687 141 4444, 9523 4872 6383
2018 356 77.52, 2223 6775 9474 5625
2019 342° 74270 3125 6957 9166 6111 5385
202t 322 0 7298 0 50 9459 50 7857
2022 310" ' 50 87’ 486

4.8

Graduation Rate and A-G C or Better
OPHS continues to have a high graduation ratc for all students as indicated on the chart below. OPHS’
graduation requirements do not include the UC A-G. Currently, 80% of students are graduating having
met A-G requirements with a C or better. Yet, students with disabilities {SWD) and low soclocconomic
students (SES) are meeting the A-G courses with a C or better at a much lower rate with SWD at 28% met
and SES at 64% met.

a2l

62

‘White Met

or :

Exceeded :
‘Standard

percent .

53
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65.44 ;

76.25

72.43:

£8.98:

59.2:




ACS WASC/CDE Visiting Commitiee Report

Graduation Rate by Percent (ail students
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Percent of

“students who

‘met a-g criteria Students
withaCor  with

%Year ‘better.
 zt8 @27 545
2019 925 100
2000 781 727

Advanced Placement Data

‘Socioeconomically : .
‘Disabiliies Disadvaniaged  Asian Hispanic Races
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‘Two or More -

839 100

93.9 917

838 983 917 867
516 868 767 909

64 946 864 941

‘White

90

915

74.9°

724

OPHS offers approxtmately 21 AP courses and on average 35% of the students are entolicd in one or
more AP courses. Students who take the AP exams pass with a 3 or higher at a rate of approximately
90%. However, enroflment in AP courses does not represent the school’s demographics.

Linique Number of Students in AP Classes

Schoot year |Number of Students in' AP Class| students in AP Class
S v L (% of student hody)-
201718 1270 493 (32.5%) 1,515
2018-19 1285 525 (34.8%) 1,610
2019-20 1132 496 (33.9%) 1,464
202021 - 1155 509 (36.4%) 1398
2021-22 ) 1206 528 (37.4%) 1410 |
*Current*: 1354 7 676(41.4%) 1892

iﬂ! % (F TOTAL AP STUDENTS WITH SGORES 3+
B
A%
40%

20%

L

2018 2019 2020

2021

2022
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Total Number of Students Taking AP Exams

Total AP Studenis 435 4349 437 4348 437
 puimber of Exams B8R0 914 6919 270 828

AP Enrollment by Ethnicity

Ethnicity
T Bk Fag
O L3 IR IO BRI BV L s :
Arjcan] - - FYUNS) R T IR S ey
s 1 pantiansar] - astan § Asian dispane] asin: | asien. oot Niwai] Grand
APCourse. ol |rutin | oihee | cer Jrimios] - 1 an | Whic {aian il 56 | Karsantaaten] e | a0 o) - TORBI
P Riology Fli] 3|8 30 | 36 4 12 411 109
AP Caltulus AB 2 1 sz alunin 1 1 o8t
AP Calcolus BC 1 12 4111 8 1 3 36
AP Chemistry 4 1 231301 4 3 1 64
P Chinese Lang and I
Culture 3 1 5 B
AP Comp Sci o
Printiples 3 1 6 1143432171 67
AP English Lang & .
Comp 4 5 31| 34 4 2 2 ‘g2
5P English Lit & Comp 2 6 | 1lemtiis]af] 4 B
AP Environmental _
Science 3 1 2 15 6 2 1 2 32
WP French Language P 7 i 10
AP Macroeconomics 1 1 3 2 S0 1 28§ 16 1 4 i 114
AP Physics 1 11211341 4 3 31
AP Physics 2 1 w]e{s {11 L2
AP Psychology oI I T S O 26 | 1 | 7 t 1 60
AP Spanish Language 2 4 g b1g ) 1 30,
AP Statistics 2 141 jwiw} s 22 2 e
AP Studio Art: 2-D e
Deslgn A 5 o
AP Studio Ast; 3-D .
Cesign 1 2 11 - 14
AP Studio Art:
Drawing 1 5 01 3 2 2 3 -
AP United States o
History 1 1] 1 5 12 80 § 44 8 1 4 3 1 166
" AP US Gov & Politics 2 _ 71 tsofaw}oe 3 1 9
rand Total - | 1|48 | 4 | 15.]8s:| 9 }saafse0 23] w0l wr |1 ja2 1| 106
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AP Enrollment by Socioeconomic Status

Sociveconomic Status

AP Course. .. . ILowSES|Not Low SES | Grand Total
AP Biology | 6 | 103 109

AP Calculus AB 7 80 87

AP Calculus BC 2 34 36

AP Chemistry 4 o0 | 64

AP Chinese Lang and Culture 0 9 o 9

AP Comp Sci Principles 5 62 67

AP English Lang & Comp 6 76 82

AP English Lit & Comp 7 58 65

AP Environmental Science 3 29 3z

AP French Language Z 8 10

AP Macroeconomics - 1n 103 -'_--..116 .
AP Physics 1 - . 2 29 -3
AP Physics 2 3 21 7N
AP Psychalogy 4 56 60
AP Spanish Language 6 24 . 30

AP Statistics 4 67 o
AP Studio Art: 2D Design 1. 8 9 .
AP Studio Art: 3-D Deslign 2 12 LN E '_
AP Studio Art: Drawing 4 29 33 :
AP United States History 19 147 _: .1_66

AP US Gov & Politics 7 86 S

Schoot Suspension Data

Year 2014 2015 2006 | 2017 2018 2019 2020 2021

Percent of 1.2% 0.9% 1.5% 1.2% 1.4% 0.6% L1% 0.3%
Students
Suspended at
least once
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Acceptable progress by all students toward clearly defined schoolwide learner outcomes/graduate
profile (major student learner needs), academic standards, and other institutional and/or governing
authority expectations.

Visiting Committee Rating {select one): Highly Effective Effective Somewhat Effective
Ineffective

Narrative Rationale:

OPHS students are graduating at close to 100% cvery year and are maintaining above state averages on
the Smarter Balanced Assessments in both ELA and math as well as have high pass rates on average of
90% of AP tests with a 3 or higher. In the arca of math on the SBAC, a disparity exists in some
subgroups and is an arca of growth. -
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Chapter il

Since the last WA SC visit in 2017, OPHS has made some progress on their critical arcas for follow up.
Although there have been changes in leadership at the district and school levels, and the school
experienced the COVID-19 pandemic with the rest of the world, there did not appear to be an emphasis
on the critical arcas for follow up throughout the six vears until recently. In the current school action
plan, three of the below critical areas of follow up are listed by the school as current needs, and are
reflected in the current school action plan.

#1 Develop a schoolwide emphasis on the practical application of all parts of the curriculum.

To address this areca, OPHS grew their CTE pathways and worked to incorporate. teal world expetiences
in various courses. Howcver, currently, OPHS is struggling with students wanting to enroll in AP courses
vs. completing CTE pathways. To address this issue, OPHS is wonkmg to find ways to include the
pathways in the core academic curriculum.

CTE Completers

""" | : Production 8
School year | Digital Media En ig* | Management
2020-21 5 12 9
2021-22 1 8 14 N/A 21 44
K_Te,_,';aﬁge f_b_t;_ E G _} o :_-':_ TR L - 5_ Rt

*Pending Credential for new teacher
**Capstone last offered in 2020-21 (Teacher retired)

#2 Develop a schoolwide-f_écus on _undei'stan_ding_the causes of, and methods to alleviate, student
stress. '

To support reducing student stress OPHS has been involved with Stanford University's programn,
Challenge Success. Through the program, OPHS has implemented homework free breaks as well as
moved their first semester ¢nd date to December. OPHS opencd a Wellness Center for both students and
staff to support dealing with stress and social emotional issues. The center is staffed with a counselor and
clerk and provides a welcoming, relaxing environment. Although OPHS has strived to reduce stress,
student surveys and interviews still reveal that stress has a significant impact on OPHS students.
Currently, this is also true for staff at OPHS. OPHS has included this critical arca for follow up in their
current report and addéd_boﬁa staff and students.

43 Develop an organizational structure for decision making that is student centered, timely,
effective, and includes appropriate educational partners’ input.

To address this area, OPHS developed handbooks outlining job dutics and responsibilities for
administration and classified staff. Administration duties are reviewed ycarly and shared with staff at the
beginning of the year. Meeting agendas and materials arc provided to all participants prior to the meeting
for review. With the change in the district lecadership and the school principal, OPHS is still working to
implement consistent systems of communication and decision making. However, recent developments
such as the Diversity Equity Task Force (DETF} and the bell schedule change meetings are examples of
inclusive arenas for educational partners’ voices.

12
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#4 Develop a comprehensive professional development vision to increase collaboration and to
accomplish WASC goals and tasks,

Progress in this area is limited due to the current policy that states teachers can design their own
professional development. There is no scheduled professional development time in the current schedule
for the school to implement site-based professional development. Some teachers take advantage of staff
and professional development opportunitics offered by the district and Ventura County Office of
Education. Currently, the district and teacher’s union are considering new opportunifics for a more
unified staff development plan.

The use of prior accreditation findings and other pertinent data to ensure high
achievement of all students and drive school improvement.

Visiting Committee Rating (select one): Highly Effective Effectlve Somewhat Effectlve
tneffective :

Narrative Rationale:

Although the school made some progress on the prior acuedltanon findings, there did not appear o be

a focus on the previous findings until recently. Additionally, the school has identified many of the same
goals that were left from the previous visit. :

The WASC Visiting Committee (VC) found evidence that OPHS engaged educational partners in the
WASC process by involving school leadership, teachers, staff, students and parents in the sclf-study
process. However, the VC found that the participation of educational partners in the preparation of the
self-study was limited. In the focus groups, there was little evidence of general awareness of their own
category contents or what was in the overall :self-study WASC report. Focus groups discussed “mecting
two-three times™ and ° sublmttmg documents" to prepare the self-study, however, there was minimal
evidence that indicated thelc was a systcmatlc process of program cvalyation and assessment of overall
student achievement. IR

OPHS is dedicated to a college preparcdness curriculum that inchrdes both college and carcer readiness as
evidenced by their course offerings including CTE pathways and the achievements on the CDE dashboard
as most indicators in 2019 were in the blue level. As a high performing school, the majority of OPHS
students contmue to meet or exceed state and national standards. OPHS gathered data on student
achievement and school programs, however, the data utilized did not break down student achievement by
sub groups in all cases. The VC recommends that school leadership conduct detailed data analysis for all
sub groups to gain a true picture of student achievement at OPHS.

The school’s action plan includes all the school’s critical areas for follow up and has action steps under
cach arca. As the self-identified critical arcas for follow up mirror most of these left in the last self-study
it is unclear if the school wili be able to effectively reach their set goals. However, there is support from
the district and many of the identified areas for follow up are addressed in the district’s LCAP. The VC
feels confident that if these critical areas for follow up arc made school and district priorities, then the
school can implement their action plan.

The invoivement and collaboration of stakeholders in the self-study reflects a
thorough, accurate description and analysis of what currently exists at the school, as

13
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well as aligned schoolwide prioritized areas of strength and growth.

Visiting Committee Rating (select one): Highly Effective Effective Somewhat Effective
ineffective

Narrative Rationale:

The WASC Visiting Committee (VC) found evidence that OPHS cngaged educational partners in the
WASC self-study process. However, the VC found that the participation of educational partners was
limited and many were unfamiliar with the contents of the report. OPHS gathered data on student
achievement and school programs; however, the data utilized did not break down student achievement
by sub groups in all cases to provide a comprchensive analysis of the entire school program.

14
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Chapter lii: Quality of the School’s Program

CATEGORY A. ORGANIZATION; VISION AND PURPOSE, GOVERNANCE, LEADERSHIP,
STAFF, AND RESOURCES

A1. Vision and Purpose Criterion

QPHS s Mission Statement and Schoolwide Learner Quicomes are posted in all classrooms, available on
the OPUSD District and individual school websites, provided in the student handbook, and included m
the official course catalog. Faculty and staff are aware of the Mission Statement and Learner Outcomes
and arc focused on implementing them. Communication of the Mission Statement and Schoolwide
Learner Qutcomes to teachers is provided and discussed during staff meetings. However, the seif-study
revealed that the understanding of the mission statement, SLOs and District LCAP and the
communication of these areas is an area for growth with educational partners. Tn_ncly communication and
increased cfforts for student and parent participation in the LCAP process are areas being cxplored by the
school and district. During the visit, both students and facuity shared that a possible reason for the low
participation rates in LCAP sarveys responding to the feedback is related to the uncertainty of what the
catalyst for the change is and because the results of feedback are niot always shared and cvidence of the
inclusion in the final product is inconsistent.

Vision and Purpose that supporis high achievement for all students. Defining of the school’s vision
and purpose through schoolwide learner outcomes/graduate profile and academic standards.

Visiting Committee Rating {select one}. nghly Effective Effective Somewhat Effective
ineffective

Narrative Rationale:

The mission statement and SL()’s are prescnt in all classrooms and faculty is awarc of them. LCAP

goals reflect the school’s mission statement. Growth i is needed in communicating the LCAP goals and
process for soliciting input to reflect all educational partners' opinions.

A2. Governance Criterion

OPHS has all the essential pieces of governance and compliance addressed in their processes. Howcver,
there is limited evidence to demonstrate the involvement of the School Site Council in the comprehensive
data review that informs the SPSA. There have been significant changes in the administrative structure at
the site and district levels. These changes have been compounded by the impact of school closure during
this critical time of leadership. The VC struggled to find evidence of the impact of these governance
picces on supporting the achicyement of SLOs, academic standards, and college- and carcer- readiness
standards; however; this was reported as an area of focus for both district and site level lcadership. It was
reported by many educational partners that there is confusion regarding where decisions come from and
the reason for required changes. Little evidence was provided on how the professional staff' is involved in
the implementation of the policies. Educational partners report that there is a lack of engagement m
processes regarding policies, and that the lack of engagement is also reported as being a byproduct of
unclear communication regarding the impact of the feedback provided. The VC agrees with the self study
finding that cffective and genuine communication is a significant arca of growth for OPHS.

The schedule of meetings includes time for staff, department, leadership, and “M” meetings. This process

allows departments to discuss topics and for the department chairs to bring the input to the leadership
meetings. The VC agrees with the sclf-study that this system of communication is not adequately meeting
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the needs of the OPHS campus and is an area for growth. Uniform complaint procedures are posted in
every classroom,

Governance that supports high achievement for all students.

Visiting Committee Rating (select one): Highly Effective Effective Somewhat Effective
Ineffective

Narrative Rationale:

Although the schoo! continues to be high aéhieving, there are limited internal systems of

communication. The governing structures are not effectively using data to inform decisions about the
overall school programs and its impact on all students. 3

A3. Leadership: Data-lnformed Decision-Making and Continuous School Improvement
Criterion
OPHS’s self-study has revealed significant arcas for growth in the area of communication and feedback
that impact decision making. Input from all educational partners can be inconsistent. Staff, student, and
parent survey participation tends to be low. The self-study process identified potential reasons for low
participation as being laborious and complicated. OPHS has found that concerns are not fully understood
and addressed by decision makers prior to action being taken. The self-study stated that meetings that are
held do not fully engage all educational partners and shared decision making is an area for growth. The
self-study did not address the school’s planning process and there is no ¢vidence of a clear process of
assessing student needs, collaboratively determining and implementing strategies, and monitoring student
results. The VC found no systems to allow for this planning process both in structure or data collection.
The SPSA has a narrow impact on thé-school population due to the limited Title I funding. Due to this,
the SPSA is not a widely dxstnbuted document at OPHS Only teachers on the SSC appear to be aware of
its purpose and review it annually

The VC found limited cvidence of collective accountability that supports student learning. The primary
piece of data reviewed is D/F grade data. The review of data and adjustments to teaching y based upon its
feedback was not found by the VC. The data was reporied to be used by the counseling team to provide
support to 1ndmdual students. The structure of the school day was identified by all cducational partners
as a barrierto colfaboration. Th_c VC agrees that a review of the school day is necessary fo allow for
collaboration between teachers, so that students can be further supported in their leaming.

The communication, systems. that are present in the school have been found by the self-study process to be
inconsistently used.- Information and feedback regarding survey results is an area of concern for staff and

a possible reason for low participation on staff/student surveys. All educational partners have reported this
to be an area of focus as resolution to challenges continucs to be needed.

Leadership: Data-informed Decision-Making and Continuous School Improvement that supports
high achievement for all students.

Visiting Committee Rating (select one); Highly Effective Effective Somewhat Effective
Ineffective
Narrative Rationale:

Although the school has multiple data points that are reflected in the LCAP and the self-study, there 1s a
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lack of evidence that the data is used to inform decisions for all students. Processes and cycles of
communication are not yet fully developed to address continuous school improvement needs and to
share data with all educational partners.

Ad.  Staff: Qualified and Professional Development Criterion

The OPHS self study process revealed a highly qualified instructional staff. Many hold advanced degrees
and certifications. Many educational partners shared that the support and development of new teachers is
an area of growth for the school and the district. During the visit, the VC were provided feedback on the
support of new faculty in certain departments being an area of strength, while other departments are morc
hesitant to provide assistance to collcagues in nced of help.

Professional development is available to staff, and faculty share that they have the opportunity to attend.
Duc to the current structure of professional development in the district, professional g'm\vtll is not
universally embraced, as the responsibility of {inding appropriate PD rests with the staff.” A number of
teachers make the effort to obtain more information in order to.improve their instructional techniques and
increase their personal fund of knowledge; however, there is no specific process in place to see where
professional development is being implemented, assessed for its effectivencss, nor is data collected in
order to communicate to educational pariners. The visiting committee bas identified this as an area for
growth for OPHS. e

Additionally, because the system of professional development is not currently monitored for its
measurable impact on student learning, there is a lack of evidence on the connection between professional
development and high achievement of students. Many students are achieving at high levels, however the
data reveals a lack of comparablc achievement with growing significant subgroups (SED and SWD). The
VC sees the further exploration of research based professmnai development to address the needs of
significant subgroups as an area of growth

Certificated and 013551ﬁed employces are evaluated at the mandated intervals. For certificated employees
there is a self-evaluation component that includes an element of choice for teachers, Due to this
employee choice, teachers may not be formally evaluated, and instead present a portfolio on a topic or
instructional practice of particular interest.

OPHS has created multiple documents describing the responsibilities of various positions. School policies
and procedures are communicated annually to both staff, faculty, and parents. Educational partners
commented that inany procedures and processes that were lost during COVID are returning. There
continuesto be a nccd to commumcate effectively about the decision making process to all educational
partners, I

Staff: Qualified and Professional Development that supports high achievement for ail students.
Visiting Committee Rating (select one): Highly Effective Effective Somewhat Effectwe
Ineffective

Narrative Raticnale:

Staff is highly qualified and engages in professional development based on self-identified nceds, yeta
professional development structure that is based on performance data and student need is not in place.
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The lack of a structured system makes the correlation to student learning difficult to determine.

A5.  Resources Criterion

Based upon the self-study, there is limited evidence of staff involvement in site-based resource allocation
decisions. Uncertainty regarding the reasons for resource atlocation decisions being made was shared
with the VC. There is frustration over funding decisions that opt for resources that are not utilized (i.e.
paper.co) over resources that are needed (i.e. updated textbooks). Due to the current principal being new
to the process, the historical perspective of resource allocation remains unknown and a system to address
allocation needs is an area for both growth and development. Individual departm__er_its are not provided
with budgets for discretionary funds; however, educational partners reported that for department level
needs, requests can be made to the Parent Faculty Association (PFA) and those needs are often met.

According to the self study, decisions surrounding the annual budget, the annual audit; and accounting
practices are handled at the District Office. The school site then receives a lump sum of dlSC[thOIldl)’
funds that are then distributed according to the needs of the campus.

The VC found little mention of facilitics and the need of the school to ensure a safe, functlonal
well-maintained, and adequate learning environment. However, the campus is clean and inviting and the
school is in a statc of good repair and supports student learning. “Each classroom is outfitted with
interactive whiteboards and some classrooms have updated moduiar furniture to support student
collaboration. There are some classrooms that have outdated technology and are in need of removal of
excess materials. ' o S

Staffing at OPHS appears to be satisfactory to support st_udent needs. Through the LCAP goals, OPHS
has hired a new College Counselor with a PPS, as well as an additional counselor to staff the new
Wellness Center. The school continues to support their CTE pathways through staffing qualified teachers,
many with industry experience and currently some staff arc working on obtaining their CTE credentials.
Although there is not a systematic professional development plan in place, staff select how they use
twenty one hours of professional developmenton their own. Many staff take advantage of offcrings at the
district and county lcvcls as well as. attend both siate and national conferences.

Resources that supports high achievemént for all students.

Visiting Commlttee Rating (select one): Highly Effective Effective Somewhat Effective
Ineffective

Narrative Ratlonale

The school 15 in general good repair and provides a clean and inviting atinosphere for both students,

staff, and parents, Although there are some questions on how site-based resources are distributed, the
LCAP supports the overall school program and student learner needs.
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CATEGORY A: ORGANIZATION: VISION AND PURPOSE, GOVERNANCE, LEADERSHIP,
STAFF, AND RESOURCES

Areas of Strength for Organization: Vision and Purpose, Governance, Leadership, Staff,
and Resources:

L.

4,

The OPHS staff is a very committed and highly qualified staff. Multiple staff members hold post
graduate degrees and many have additional authorizations.

OPHS has a well-established reputation in the Oak Park community for high achievement.
Communication of the Mission Statement and Schoolwide Leamer Outcomes is made available to
Educational Partners (c.g., posted in classrooms, available on the GPUSD and OPHS websites,
student agenda books, student handbook). N

OPHS has a clean and inviting, open campus that supports student learning necds.

Growth Areas for Continuous Improvement for Organizéiion: Vision and Purpose,
Governance, Leadership, Staff, and Resources:

1.

Implement an effective method of shared decision making between all educauonal partners to
review data, and collaboratively develop and refine shalcd goals that focus on the current action
plan.

Develop a professional development plan that focuses on site-level instructional initiatives for
continuous improvement that includes a structure to allow for collaboration among teachers to
review data, and to refine instructional practlccs to positively nnpact learning and achievement
for all students.

Creatc transparent systems around the avallabmty of resources for site and department use o
support school priorities to ensure continued achievement for all students.

Important evidence from the_: self—'study and 'ihé visit that supports these strengths and
growth areas for continuous improvement include the following:

Classroom visits

Focus group mcetmgs
Educational Partner meetmgs
Self-Study report

School website

District website

SPSA

SSC meeting minutes
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CATEGORY B. CURRICULUM

B1. Rigorous and Relevant Standards-Based Curriculum Criterion

OPHS offers a variety of courses, which are aligned with the appropriate frameworks and content-area
standards, including CTE and AP courses. Students are ablc to enroll in college-prep, Honors, and/or AP
courses in corc areas, world languages, and the visual and performing arts classes. Scores on CAASPP,
CAST, and AP cxams demonstrate that a majority of students are excelling their courses.

In 2019, OPHS was awarded the CDE Career and Education Distinguished Program award for CTE
programs, which includes the following pathways: PLTW; Softwarc & Systems Development; Design,
Visual, and Media Arts; and Architectural Design. The CTE pathways receive fuﬁding, and support from
community partnerships including local colleges, businesses, and organizations. Students have access to
state-of-the-art technology in a variety of courses. These courses provide students with real world
experiences through the educators, most of whom worked in the sector, through field trips and guest
speakers, and through curriculum. There is an increased need for students to get information about the
CTE pathways and vocational options in order to increase participation and knowledge about
post-secondary options.

Course revisions have been completed in departments like Math and History/Social Science to courses
like Data Science, Algebra 1A/1B, AP Psychology, and Economics: Geopolitics and the World Today.
Discussions about the creation and implementation of the new Ethnic Studies graduation requirement is
currently in progress. The science department has aligned their courses with NGSS with an emphasis on
Science Practices and Cross Cutting Concepts. OPHS offers world language courses in Spanish, French,
Chinese, and ASL, and has increased the number of sections to meet demand. New curricula and
textbooks were recently adopted in Spanish and French, while Chinese is currently being reviewed. There
is some evidence of cross-curricular planning between ELA and HSS courses (vocation project) and in the
Environmental & Sustainability Program (Green Cord). Some departments, including math and ELA,
communicate and collaborate with Ieprcsentatwcs from the elementary and middle schools to discuss
vertical articulation. Each year there are sore opportunities for students to take dual enrollment courses
and some students choose to take coticurrent enroliment courses and a community college.

Rtgorous and Relevant Standards—Based Curriculum that supports high achievement for all students.
Visiting Committee Rating (select one}: Highly Effective Effective Somewhat Effective
Ineffective -

Narrative Ratfohaie _

OPHS offersa varu,ty of courses, which are aligned with the appropriate frameworks and content-arca

standards, including CTE and AP courses. Scores on CAASPP, CAST, and AP exams demonstrate that
a majority of students are excelling in their courses.

B2. Equity and Access to Curriculum Criterion

OPHS students have many difforent options to meet the graduation and the A-G requirements through
college-prep, honors, and AP courses. There are some obstacles for all students to access AP and CTE
courses. The number of CTE pathways has increased in recent years, and some students take them in
order to meet the college-and-career readiness indicator on the CA Dashboard. One barrier to student
participation in CTE courses is the student desire to enroll in AP courses versus CTE pathways.
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The English, Social Science, and Math departments began discussions about creating tasks and selecting
materials that connect to students’ expericnees and that have applications outside of the classroom. These
include the nse of more informational texts in ELA or math problems that are connected to practical
topics like personal finance. Science uses a phenomena-based approach aligned with NGSS so that
students sce the application of concepts. Some examples of real world experiences include: projects in
Environmental Science, a Modern Justice unit in ELA, and Music at the Movies in the music program,
however, a limited number of students are enrolled in these courses.

With regards to accessing honors and AP classes, OPHS is reflecting on the strict pre-requisites that may
limit access and prevent students who are intercsted from participating. Students who have an IEP/504
and identified as low SES are not completing graduation, A-G courses, or the CTE pathways at the same
rate as other students. Students with 1EPs have access to WorkAbility to support goals related to the
transition from high school to adult lifc. :

Students and parents have access to several meetings focusing on student academic pzogress and
post-secondary options. These include Future Freshman Night, Open House, Back to School Night, and
Parent Coffee. All students have personalized learning plans. The counselors and College and Career
Center offer student support for college applications and financial aid information; however, time is
limited during the school day to meet with all students. The school recognized the need for a full-time
college counselor with a PPS and hired an additional one. Students also have access to Navience in order
to review their academic progress in preparation for coilcge apphcatlons

Equity and Access to Curriculum that supports high achie&ement for alt students.

Visiting Committee Rating (select one) H;gh!y Effectwe Effectwe Somewhat Effective
Ineffective

Narrative Rationale: _—

OPHS students have many different options to meet the graduation and the A-G requirements through
college-prep, honors, AP, and CTE courses. Students and parents have access to several meetings
focusing on student academic progress and post-sccondary options.

CATEGORY B: CURRICULUM

Areas of Strength for Curriculum:
1. OPHS has a rigorous curriculum that is challenging and students have access to many different
course offerings, including college-preparatory. honors, and AP courses.
2. OPHS offers a varicty of courses that provide real-world applications through CTE Pathways,
electives (e.g., Journalism, Environmental Scicnee, Mock Trial, Engincering, Sociology,
Construction Tech, Geopolitics), and in some core classes.
3, OPHS has guidance counselors and a College and Career Center that provides students with
information about course offerings, college applications, financial aid, and vocational options.
4. Guidance counselors meet with students to create and refine the personal learming plan and
provide social and emotional support.
4. OPHS communicates with stxdents and families, including incoming 9th graders, about
curricular offerings, college-related information, and registration.
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Growth Areas for Continuous improvement for Curriculum:
1. Increase communication to raise awareness about CTE pathways, so more students are aware
of the options and benefits of the programs.
2. Provide guidance counselors more consistent time to review post-secondary options, course
offcrings, and transcripts with students throughout the year to ensure all students are getting
support in meeting their academic goals,
3. Evaluate academic performance, access to A-G classes, and the CDE College and Career
Readiness Indicator completion for all sub-groups.

Important evidence from the self-study and the visit that supports these strengths and

growth areas for continuous improvement include the following: -~
e Master Schedule

CTE Pathways

A-G approved courses (UCOP)

College and Career Center

Naviance

CAASPP/CAST/AP scores

CA Dashboard data

Classroom observations

Curriculum focus group

Student group meeting

Parent group meeting

Guidance group meeting

® © © ® & © & & ® @© ©
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CATEGORY C. LEARNING AND TEACHING

C1. Student Engagement in Challenging and Relevant Learning Experiences Criterion -
At OPHS, teachers strive to implement a rigorous curriculum for all students to be college and career
ready. Teachers, students, and parents value classroom instructional time. OPHS’s reputation is that of a
“high achieving, college preparatory™ high school and teachers work to meet the demands of the high
achieving student population with a challenging curriculum. Classroom observations and student work
analysis provided evidence of standards-based teaching and learning; however, the implementation and
instruction was inconsistent. In some classes, high level of student engagement with the curriculum and
in the classroom sefting was evident and in other classrooms this was not observed. English classes
changed the novels used to make the cumriculum more relevant to the students.. Relevant work was also
observed in the functional classes as well as a varicty of other courses mcludmg social science, science
and CTE courses.

Although some students said that the challenging environment provided for a competltive enviromment
that motivated them, many students reported that the challenging curriculum at times caused them to feel

“not smart” or “not good enough” as compared to their peers. Many students noted that the environment
could be shified to be more supportive of all students and to celebrate other areas of their success.

Most teachiers provide detailed syllabi fo support students in understanding class expectations and
learning outcomes for the course. Many AP tcachers provide detailed year long calendars outlining all the
course requircments including exams, quizzes, and essays. The VC observed in multiple classes that
students were engaged in the learning process and they were able to articulate what they were learning.
Many students confused what they were “lcammg,” with what they were “doing” when asked; however,
there is an overail observed ev1dencc of students engagocd in the leamning process.

Student Engagement in - Challengmg and Reievant Learning Experiences that supports high
achievement for all students. g :

VasltmgCommlttee Rating (select one) H:ghiy Effectwe Effectlve Somewhat Effective
ineffective

Narrative Ratlonale :

OPHS offers a challengmg, rlgcrcms curriculum across the content arcas where students meet the
academic . standards and the, college and carcer readiness standards as evidenced by classroom
observations, student work, and interviews. Some courses provide relevant leaming cxperiences.

C2. Student-ée'ntg_re_d Instruction through a Variety of Strategies and Resources
Criterion '

In many classrooms, teachers act as facilitators as students integrate their leaming into group projects and
presentations, and cvidence of rigor exists. Some teachers utilize resear ch-based strategies including
intentional student participation and discourse strategies and flipped classrooms. Throughout the campus,
evidence of technology in terms of student Chromebooks/devices, interactive boards and Google
classroom was observed on a consistent basis in most classrooms. However, the integration of Edtech
tools such as Pear Deck, EdPuzzle, Jamboard, Geogebra, oPhysics, and Blooket were obscrved in limited
classrooms.

To support students in critical thinking, students were engaged in group projects and presentations, team
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assessments, collaborative group work, and time writing assignments in many classrooms. Through the
CTE courses, there is cvidence of students engaging in real world experiences, although not all students
are enrotled in these classes. In other subjects, students worked in tearas to analyze and/or research
material, create Google Slide decks and present their learning to the class. Additionally, in some classes
students acted as facilitators teaching the content to the class and some curricnlum is tied to current events
and daily lifc experiences. Courses beyond the CTE pathways in the master schedule including Mock
Trial, Journalism, Yearbook, Speech and Movements in Society provide experiences beyond the textbook.
The school also offers a threc course career pathway in environmental sustainability.

Differentiated instructional strategies to support all students in meeting academic standards, including
students with IEPs/504s and English Leamers, were not observed m classrooms Some teachers used
student-centered approaches to engage all students in active learning.

Student-Centered Instruction through a Variety of Strategies and Resources that supports high
achievement for all students. :

Visiting Committee Rating {select one): Highly Effective Eﬁectlve Somewhat Effective
Ineffective

MNarrative Rationale:

The majority of OPHS students are high achieving and many teachers facilitate instruction that s
student centered and utilizes a varicty of resources beyond the textbook meluding Ed'Tech tools to
engage students and support student achicvement. However, differcntiated instructional strategics to
support all students in meeting academic standards, mcludmg students with IEPs/504s and English
Leamers, were not observed in classrooms. :

CATEGORY C: LEARNING AND TEACHING

Areas of Strength for Learning and Teachlng

I. Teachers are better able to use the skills and techmqms from distance learning to add primary
and secondary sources to Google Classroom, and supplement mectings with Google Meet
and/or Zoom. :

2. The siaff is c,\trcmely dedlcated to the success of their students and students and teachers
value the instructional time in class,

3. Many staff members implement Edtech tools in their classroom curriculum.

4. CTE pathways provide career preparcdness and real world applications, and students are
actively-engaged in the learning process.

Growth Areas for Continuous Improvement for Learning and Teaching:

Provide students more individualized feedback, and opportunities to releam missed content.

Implement carly evidence-based intervention for struggling students.

Utilize common assessments across content/departments to analyze student achievement and

to inform instruction.

Increase the use of Edicch tools across alf content areas and classrooms.

5. Adopt and implement intentional research-based strategies including differentiation to engage
all students in critical thinking across all classrooms including lower level math classes.

W
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Important evidence from the self-study and the visit that supports these strengths and
growth areas for continuous improvement include the following:

CAASPP/CAST/AP scores

CA Dashboard data

Classroom observations

Student work artifacts

{_earning and Teaching focus group
Student group meeting

Parent group mecting
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CATEGORY D. ASSESSMENT AND ACCOUNTABILITY

D1. Reporting and Accountability Process Criterion

OPHS uscs a grade program called Q where teachers, students, and parents can access student academic
progress data. It was not evident that a plan or process was in place for the school to disaggregate and
analyze school-wide student performance data. While teachers can access information about individual
students, the faculty identified the need to review, analyze, and discuss larger data sets {¢.g., CAASPP,
CAST, ELPAC, grade mark, A-G, college-career readiness, ctc.) more regularly. AP teachers receive
score reports for their AP classes in order to review areas of improvement. Parents and students receive
test scores through online portals for AP tests or mailed home for CAASPP and CAST. A majority of
students meet the College-and-Carecr Readiness Indicator, but students with IEPS/504S students
identified as SED, and FLs need additional support.

The guidance counselors meet with students to discuss their academic progress and preparation for the
next year’s schedule using the personalized learning plan. They also meet quarterly with students who are
carning a D/F in a class. The College and Career Center provides support for students to 1cam about
post-sccondary options including college applications, financial aid, and vocational information.

Some teachers collaborate with colleagues to develop common grading p011c1cs but it does not happen
within complete departments, across courses, or schoolwide.

Reporting and Accountab:hty Process that supports hlgh achlevement for all students,

Visiting Committee Rating (select one): Highly Effectwe Effectwe Somewhat Effective
Ineffective
Narrative Rationale:

While teachers can access mformatlon about mdmdual students, the faculty identified the need to
review, analyze, and discuss larger data sets more regularly. Some teachers collaborate with colleagues
to develop commeon grading pohcles but it does not happen within complete departments, across
courses, or schoolwide. .

D2. Using St'u'dent Ass_essmé_h_t Strategies to Monitor and Modify Learning in the
Classroom Criterion’ '

Teachers use a variety of assessment types to cvaluate student leaming. These include journals,
web-based applications (e.g, Kahoot, EdPuzzle, Quizziz, Socrative), quizzes, and exit tickets. A few
teachers use programs like Peardeck to check for understanding. Additionally, some teachers build in time
for students to cxplain their understanding during class through structured student talk or pair-share.
Many AP teachers provide students with a calendar of assignments and assessments to help students
prepare. Summative assessments in AP classes mirror question types on the AP exam. Music, Art, and
CTE classes utilize project-based and performance-based assessments aligned with the course outcomes.
More frequent checks for understanding are necded to engage students during the lesson and fo adjust
teaching based on information gathered. The VC did not observe consistent formative assessments in al
classes. Some courses have common assessments, but it was not evident the cxtent to which all teachers
within a course administered the assessment and then discussed results to inform planning. Teachers
identified that lack of time to mect as an obstacle to collaborate on curriculum planning and assessment
data review.
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Parents and students have access to individual course grades and feedback through Q and Google
Classroom. Most teachers update grades regularly and many use Google Classroom to provide feedback
about specific assignments with rubrics and/or commentary. Teachers are responsive to students who
request additional information or clarification about assignments and tests.

Some teachers provide flex time for students to work on assignments and to check in with students about
their assignments and/or make-up quizzes and tests. Use of flex time was inconsistent, and the
wnstructured time did not seem to be utilized cffectively by all teachers and students.

Using Student Assessment Strategies to Monitor and Modify Leammg m the Classroom that
supports high achievement for all students.

Visiting Committee Rating (select one): Highly Effective Effective Somewhat Effective
ineffective

Narrative Rationale:

More frequent checks for understanding arc needed to engage students during the lesson and to adjust
teaching based on information gathered. Some courses have conunon assessments, but it was not
evident the extent to which all teachers within a course admlmstcrcd the assessment and then discussed
results to inform planning.

CATEGORY D: ASSESSMENT AND ACCOUNTABILITY

Areas of Strength for Assessment and Accountablhty
1. Some departiments use a variety of assossmcr;t types including pcrfonnancu -based,
project-based, and writtén. * :
2. AP classes offer students piactlce a331gnmcnts and assessments aligned with the cnd-of-course
exam. :
3. Individual tcachers prowde timely and accurate feedback through the use of Google
Classroom. :

Growth Areas for Continuous Improvement for Assessment and Accouniability:
1. Determine a process to collect, disaggregate, analyze and reflect on school-wide data to inform
decision-making about programs and to support struggling students.
2. Create course-alike assessments o increase communication and collaboration among teachers
and determine an appropriate structure to analyze the data to make instructional decisions.
3. Identify and implement moro frequent checks for understanding during a class period that
engage all students and provide information that informs instructional decisions.
4. Department and course-alike teams should review grading policies to ensure equitable access
to courses and implementation of grading practices, including the determination of mastery
criteria for identified skills.

Important evidence about student learning from the self-study and the visit that supports
these strengths and growth areas for continuous improvement include the following:

e Master Schedule

® (CTE Pathways

o A-G approved courses (UCOP)
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College and Career Center
Sample course outlines and sylabi
Edtech tools

Classroom observations
Cumculum focus group

Student group meeting

Parent group meeting

Guidance group meeting
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CATEGORY E. SCHOOL CULTURE AND SUPPORT FOR STUDENT PERSONAL,
SOCIAL-EMOTIONAL, AND ACADEMIC GROWTH

Ei.  Parent and Community Engagement Criterion

OPHS utilizes a variety of ways to communicate with its community, pasents, and students in order to
ensure involvement in the leaming and teaching process for all students. Sample outreach includes
PFA/Parent Square messaging (since 2019), the OPHS website, video announcements, weekly school
bulletins, the Talon online (every other week), and social media platforms. Additionally, parents and
families are kept informed of student progress through the Q leaming management system. The majority
of faculty include links to their course website(s) on the staff page at oakparkusd.org. There are multiple
opportunities and events to involve the community in the teaching and leaming process, such as
participation in the Diversity and Equity Task Force, school board mectlngs future freshman nights, and
focus group commitices. :

Parents and faculty did share that there is a lot of onc way communication from the school. Parents fecl
informed and involved in the school, but did mention not being certain that their feedback was included
in school and district plans. Parcnts shared that communication regarding serious issues that impact
students is not prioritized by OPHS. Communication is primarily regarding curriculum and school events.
Concern was expressed regarding communication being available to parents in English only.

Email messages sent to staff are responded to within twenty four hours. Most teachers provide syllabi
that have calendared all assignments and tasks, to bc completed throughout the full academic year, at the
start of each school vear. : :

Parent and Community Engagement that suppdrts high aéhieuemént for all students.

Visiting Committee Rating (select one}: - Highly Effective Effective Somewhat Effective
Ineffective

Narrative Rationale: _

Educational partners have multlple means s of engaging w1th the school including committees and task
forces. The school uses the Q system to communicate with parcnts, but parents want reciprocal

participation and thc ablllty to plovzde input. Parents also stated that the use of Google classroom was
effective.

E2.  School Culture and Environment Criterion

OPHS is a clean and well inaintained campus with existing policies and regulations. Resources are used to
ensure a safe, clean, and orderly environment. OPHS is a small campus with an atmospherc where ail
students, employees, and;ZVi'Sitors take pride in how the campus looks and is treated. The campus
landscaping is well maintained. Students and staff participate in digital citizenship training and sign
acceptable use agreements, and the Williams Uniform Complaint Procedures are posted in gvery
classroom. The Acceptable Use Policy is posted on the login page for the learmning management system
and parent portals. Beacon Alerfs go to administration when students log in to inappropriate websites on
their school-issued Chromebooks. Safety and security procedures are reviewed and updated regularly.
Campus supervisors and security cameras are strategically located across the campus. Campus supervisors
(OPHS has nine that work in shifts of three) work very well with the students and get to know them by
name. Drills for fires, carthquakes, and lockdowns are conducted annually. Students utilize (QPHS Report
It as an anonymous “sce something, say something” text messaging system. Staff members report they
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feel safe and sccure on the OPHS campus.

The academic rigor and clevated level of academic achievement are prevalent at OPHS. Staff, students,
and cducational partners express concern for the level of stress impacting students and staff. Students
refer to the experience as the “Oak Park Effect.” Staff and students report that academic competition is
fueled by student peers, parents, as well as by faculty.

Overall, OPHS does have a school culture that demonstrates caring, concern, and high expectations for
students in an environment that honors individual differences and is conducive to learning. The VC
observed that the care is reciprocal between staff and students. Some teachers were observed starting their
lessons with SEL check in’s. The newly created Weliness Center, run by counseling staff, offers a safe
and welcoming space for students to decelerate stress and receive social and ¢motional support during the
school day. Permanent table tennis tables are established in the quad and are used during breaks, nutrition,
and lunch by students for much needed play time in the middle of their academic day. Counselors are
available in times of crisis for students and faculty. Awareness Week 1s put on by the Advanced Peer
Counselors who, through art and murals, bring campus aswareness to current and impactful social issucs
relevant to OPHS students. Administrators maintain visibility and are available for staff and students
throughout the day.

The atmosphere at OPHS is generally positive and void of serious disciplinary situations. Students are
respectful toward staff. The diversity that has grown on campus over the past several years has brought
new challenges to OPHS. Students report isolated incidences of social injustice in classes and on campus;
however, they additionally report the positive dirgetion of inclusion at OPHS following the DEI training
from spring, 2022. Faculty also report that the culture at OPHS is getting better every year. Staff report
generally positive relationships with administration. Students on certificate track and students with IEP’s
experience inclusion within gcncral.educat_ion courses. The campus is open and the students are trusted to
stay on campus bell to bell, with the exception of seniors who may leave campus for lunch. Advanced
Peer Counselors (27 students and two teachers) are trusted to work with student peers regarding social
and emotional struggles. Student support staff and. studcnts acknowledge the necd for balance 1: OPHS
students’ lives. This area remains a continued focus ‘and different initiatives (¢.g., Challenge Success, ctc.)
have been met w1th valylng ngISﬂS of success.

School: Cuﬁure and Environméht that subports high achievement for ali students,

Visiting Commlttee Rating (seiect one): Highly Effective Effective Somewhat Effective
Ineffective

Narrative Ratlonale.

OPHS is an inviting, safe opcn campus that supports student leaming both in and out of the classroom.
Both students and teachers spoke highly of onc another, and parents and students shared a sensc of trust
that the school and teachers were dedicated to high student achicvement.

E3.  Personal, Social-Emotional, and Academic Student Support Criterion

OPHS specifically offers academic supports to students through the Math Honors Society, Paper online
tutoring service, the flex period at the end of each block, the College and Carecr Center list of tutors, and
Google Classroom. SST’s and 504 Plan meetings are held to support students. Students on 504 Plans or
with IEP’S are provided accommodations, as well as a Directed Studies course for support. Equity is
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supported through onc-to-one Chromebook distribution.

A new bell schedule for 2022-2023 was implemented, and the last twenty minutes of each block period is
considered flex time. During this time, teachers allow students to remediate missing assignments, work on
homework, or simply destress. Students report that not all teachers use the flex time in the same manner.

Counseling support is offered daily and there is a dedicated College and Career Counselor who works
directly with students. Counsclors inform teachers about struggling students who visit their offices
through a confidential student alert. During registration, counselors discuss academic workloads with
students, and they present a student/parent contract explaining the stress of academic rigor to students
wanting to enroll in three or more AP level courses. The counseling staft also host a suicide awareness
and prevention weck on campus that provides information to students, as well: -as a hotline number (also
on the back of student i.d. cards) and access information to third-party outsxdc counsehng agencics.

Thete are many co-curricular opportunities offered at OPHS. Club weck at the beginn'ing of the school
year promotes student involvement in campus-based activities. Seventy-five percent of the ¢lubs are
academically focused. The Advanced Peer Counselors host “Kick Backs", which arc activities intended to
reduce stress, at lunch once a month. They also go into PE. classes to motivate and build connections
with peers. The Diversity and Equity Walk displays student art based upon themes relevant to social
justice and current social trends. OPHS organizes a Fine Arts Assémbly, which celebrates the
accomplishments of students involved in band, choir, and VPAs. A senior asscmbly in May celebrates
students’ college admissions. Students report that a focus on marketing extra-curricular accomplishments
within the community would assist in creating a- more balanced v1ew of the school priorities. This
includes CTE pathways, athletics, and VPA programs.

Personal, Social-Emotional, and Academfc Student Support that supporis high achievement for all
students. : -

Visiting Committee Rating (seiect one) H:gh!y Effectlve Effective Somewhat Fffective
Ineffective

Narrative Rationale:

OPHS has a fuli- mclusmn proglam Wellncss Center, a variety of extra-curriculars, and flex time in
classes. There is no evidence. of a defined MTSS in place beyond the special education department.

CATEGORY "'E: SCHOOL 'CULTURE AND SUPPORT FOR STUDENT PERSONAL,
SOCIAL-EMOTIONAL, AND ACADEMIC GROWTH

Areas of Strength for School Culture and Support for Student Personal,
Social-Emotionai, and Academic Growth:
1. OPHS maintains academic excellence as evidenced by its graduation rates, college acceptance
rate, and assessment scores.
2. A genuine care and concern for students is evident from all educational partners.
3. An extensive offering of extra-curricular and co-curricular activitics that enhance the school
atmosphere (clubs, sports, rallies, assemblies, awareness w ceks, etc.) exist at the school.
4. The OPHS campus is a safe, clcan, and supporiive environment.
5. Students are supported through the Wellness Center, counseling staff, and the full time College
and Career Counselor.
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Growth Areas for Continuous Improvement for School Culture and Support for Student
Personal, Social-Emotional, and Academic Growth:

1

Prioritize communication to all educational partners regarding all opportunities and services
available at OPHS.

Organize and develop a multi-tiered system of support for students, including the promotion of
social and emotional strategics and student wellness check in’s.

Implement strategics that encourage academic achievement and incicase students’ confidence and
self-esteem, but decrease academic pressure and competition

important evidence about student learning from the self-study and the visit that supports
these strengths and growth areas for continuous improvement ,includ_e the following:

® ¢ ¢ @ °© & & @

Focus group E

Ad hoc student focus group
Classroom obscrvations
Guidance focus group
Parent focus group
Self-study report

Campus tour

School calendar

Club meetings and agendas
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Chapter 1V: Synthesis of Schoolwide Strengths and Growth Areas for Continuous
Improvement
Schoolwide Strengths

1.

OPHS has a dedicated staff who are committed to high student achievement and upholding the
school’s mission of providing “a world-class educational experience as evidenced by classtoom
observations and school achicvement data.”

All significant OPHS student subgroups, cxcept students with disabilities, reached 80% or above
on the statewide Smarter Balanced Assessment in English Language Arts.

In response to student and staff stress, OPHS created and opened a Student Wellness Center to
support social emotional needs.

OPHS maintains a safe and inviting campus. Campus security is dedicated to their roles and
know the students by name.

On average 90% of the students who participate in OPHS’s Advanced Placemcnt (AP) courses,
and take the AP exams, score 3 or higher.

Schoolwide Growth Areas for Continuous Improvement :

The visiting committee concurs with the school’s identificd growth areas for continuous 1mp10vement that
are outlined in the schoolwide action plan. The school’s growth areas for continuous improvement are
explained below: Include a Who, What and Why for each growth area for continuous improvement.

1.

School leadership will analyze the sources of student and staff stress, and develop methods of
mitigating stress by implementing social emotional development, including skills to support
healthy identities, showing empathy, and achieving personal and collective goals.

Staff will utilize data analysis of assessments (fo:maitive,_.:_summative, common} to improve
curricufum planning and instructional practices, including the implementation of research-based
instructional practices, academic supports, and interventions to support all students including
marginalized and underserved students in mecting the academic standards.

The school will perform regular reviews of their instructional schedule with all educational
partners to support dunng the day intervention, instructional needs, and school w ide activities.
The school will implement systems ‘for studeni-centered decision making which include all
student voices regarding the advancement of school goals, district goals, and student
connectedness to the school programs.

The school will i 1mpr0ve communication to all educational partners including underserved
populatlons and future students and families (K-8) regarding course offerings, campus resources,
opportunitics post-gladuatlon and pathways.

In addition, the visiting committcc has identified additional growth arcas that need to be addressed:

1.

School leadership will work to support diversity and equity across the campus to ensure that all
students have-equal access to the curriculum, that all students are represented in the curriculum,
and that all student subgroups are equally represented in all courses, including Advanced
Placement courses.

School leadership will work to ensure that all students are achieving at comparable rates in thc
area of math as indicated by the Smarter Balanced Assessment on the CDE dashboard, and ensure
that all subgroups are meeting C or higher in the A-G courses at a rate similar to their peers.
School Leadership will implement an cffective structure for shared decision making between all
educational partners to review data, and collaboratively develop and refine shared goals that focus
on the current action plan and continuous school improvement.
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Chapter V: Ongoing School Improvement

The VC commends the school administration, district leadership and the Board of Education for
positively participating in the WASC process and supporting the school’s action plan as a means of
continuous improvement. The school is encouraged to develop a systematic process of goal review that
includes all educational partners, and that will result in implementation of the school plan with direct
impact on student achicvement and well-being. Additionally, the school is encouraged to regularly
review the progress with all educational partners to drive the improvement of the overall school program.

The action plan is aligned to the LCAP goals and delincates specific program arcas that arc in need of
specific tasks including broad program implementation, support for counseling and student connectedness
to school, increase CAASPP scores for all students, and implementing items in the Diversity and Equity
report. All of the goals, tasks, and timelines are tangible, however, there currently is a disconnect related
to the emphasis on the school's identified school wide arcas for continued growth and successful
implementation of these areas in the past.. The school is encouraged to review the action plan and update
relevant goals that will take the school past the initial phase and use the plan to focus on future
implementation and tracking of desired high-level outcomes, which are informed by holistic student data
and are in alignment with their mission and SLOs.

It is the belief of the VC that the staff and administration can work collaboratively to accomplish the goals
identified in their action plan. There is congruence between the findings of the visiting team and the
school’s self-study findings. As the action plan is currently written, there is a need to refine goals and
monitor the progress towards those goals during each school year. The action plan will need to be
reviewed as data is analyzed to include new accountability and timelines for measuring goals and
monitoring the accomplishments of the school.

The alignment of a Iong—range school\mde action plan to the school’s areas of greatest need to
support high achwvement for all students

Visiting Committee Rating (select one) ngh!y I:ffectlve Effective Somewhat Effective
Ineffective

Narrative Ratlona!e. o _

The school’s action plan wﬂects the need to review and analyze student data to inform instructional

practices to support the achievement of all students, Additionally, the Action Plan is aligned to the
LCAP goal_s_f

The capacity to :mplement and monitor the schoolwide action plan/SPSA.

Visiting Committee Rating {select one): Highly Effective Effective Somewhat Effective
Ineffective

Narrative Rationale:

The expertise of the staff could support the implementation of the action plan, however, currently, the
schoo! does not have a system or a structure to monitor and implement their action plan.
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Accreditation Status Factors Summary

The involvement and collaboration of
stakeholders in the self-study that addresses
the self-study outcomes.

The use of prior accreditation findings and
other pertinent data to ensure high
achievement of all students and drive school
improvement.

Vision and Purpose (A1)

Governance {A2)

Leadership: Data-Informed Decision-Making
and Continuous School Improvement (A3)

Staff: Qualified and Professional
Development (A4)

Resources (A5)

Resources (Charter only) (AG) |

Rigorous and Relevant :'Sfandards-B;as_erd
Curriculum (B1) LT

Equity and Access to the Ct'll'fr_'i;culum (B2)

Student .Enﬂéégement" ihCha!Ienéing and
Relevant Learning Experiences (C1)

Student-ééﬁtgred Instruction through a
Variety of Strategies and Resources {C2)

Reporting and Accountability Processes (D1)

Using Student Assessment Strategies to
Monitor and Modify Learning in the
Classroom {D2)

Parent and Community Engagement (E1)

School Culture and Environment (E2)
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Personal, Social-Emotional, and Academic X
Student Support (E3)

Acceptable progress by all students X
Alignment of a schoolwide action plan/SPSA X

to the school’s areas of greatest need

Capacity to monitor and implement the X
schooiwide action plan/SPSA
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